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The First Ever AP EUnion Newsletter…… 

Kate Byrne, AP Ireland – Kildare 

Hello to members and friends of  AP Europe. 

As this is the first AP EUnion newsletter I hope that everyone who reads it will let us know if there are any 
features, articles or subjects that you would like to see included in the next issue which should be in about 2 
months time.  Please email contact@attachmentparenting.eu. 
AP EU is holding monthly On-Line Support Meetings in the 3rd Wednesday night of every month at 8.30pm GMT. 

At this stage the meetings are held in English but as time goes by we should be hosting meetings in other languages too. 

To connect to the meeting, click the button on our web site… 

www.attachmentparenting.eu 
 
AP Europe representatives can be found in the following countries : 
 
England     Diana Boskma   +441252521498 
     Rebecca Bradshaw-Levy  +441252316771  
     Pendella Buchanan  +442380268627 
     Maddy Le Rasle   +441342823441 
 
Scotland     Lesley Ann Patrick  +441334477520 
     Chaski Patrick 
 
Ireland     Kate Byrne   +35316102158 
     Jim Jackman   +353874178990 
 
Netherlands    Bernadette van Zuidam  +31320257778 
     Jacqueline Mud   +31118469407 
 
Germany    Bianka Blavustyek  +497133229889 
 
Belgium     Caroline Buset   +3232936824 
 
France     Tamara Parnay   +4933659633 
 
Denmark    Kaaren MacLean   +4532595253 
 
Norway     Rachel Haug   +4762428368 
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This is an article that appeared in the Irish Independent after the research done in UK and USA regarding children in crèches 
had been released … 
 

'I want somebody who has been a mother to look afte r my children...'  
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The Macquarie Dictionary defines control as: 

to exercise restraint or direction over; dominate; command; to hold in check; to curb.  

The basic tenet of most childcare books written last century has been that parents need to control their children right from 
birth. For many years controlled crying was the catch phrase. Has the change to controlled comforting altered this prescriptive 
model of parenting? I believe the semantics of whether it is controlled crying or comforting means nothing and the overriding 
impact is of dominance and restraint - a dominant attitude by the parent of 'you will do what I say' and a restraint from 
nurturing - an 'I mustn't let you get too close to me because I will no longer be in control' attitude. Any relationship built on 
dominance and restraint will not flourish and fulfil the parent's goal.  

 Why did these ideas of controlled parenting develop? One imagines mainly to increase 
the hours of sleep parents wanted or felt they needed. Ask any group of women who are 
well into the third trimester, 'How many of you slept through the night last night?' and 
you will find that nine out of ten have needed to get up at least once during the night. 
How many books have been written about Bladder Taming in Pregnancy and even if they 
were would the reader feel a failure and not tell her friends that she was still getting up 
for her bladder because they might think she was not in control?  

As the old forms of control through corporal punishment have been shown not to have a 
good long-term outcome, educators around the world are concentrating on ways of 
bringing the best out in their students. Speak to any schoolteacher nowadays and you will 
find that they no longer rule with fear but with patience and finding an appropriate level 
at which to understand the student. Some may say that this is impossible in bringing up 
infants and children but let us look at the real needs of human infants and in what ways 
these might be provided.  

In the womb the requirements of the foetus are nutrition, excretion, warmth and 
movement. The foetus can be exposed to bacterial, parasitic and viral infections such as 
listeriosis when the pregnant woman eats foods containing Listeria or from toxoplasmosis 
from simply putting out the kitty litter. The baby may also be infected if the mother has 
viral infections including hepatitis C, rubella, HIV and chickenpox. It can be affected by the mother's excessive use of 
recreational drugs, overuse of prescription and some over-the-counter drugs or use of illicit drugs. Knowing this, we focus our 
pre-conceptual and antenatal education on discussing with a woman how to care for her foetus so that it will be born in optimal 
health.  

A lesser amount of this education time is spent in discussing how the infant should be cared for, not only to ensure optimal 
physical health but also optimal psychological health. For many years a saying at our hospital has been that the baby needs to 
be pink, fed, warm and loved. The first three are easily assured by any caregiver. But what of love? Once again I have 
consulted the Macquarie Dictionary which defines love, among other things, as: a feeling of warm personal attachment or 
deep affection as for (or between) friends, parent and child.  

Why, as parenthood is developing, are parents being taught to dominate and control their infants when during the pregnancy 
they have expounded their ideal of parenthood as one of becoming deeply attached and affectionate with their offspring? I 
believe it calls on us to develop strategies to assist parents to attain their goal instead of falling back on the tired old dogmas, 
mostly written by males who were probably not there to parent their children because they were busy writing books on child 
care. We need to ensure that the biological, physiological and psychological requirements of human babies are met as they are 
by other parents in the animal kingdom.  

So far we have taken a look at the gurus who have shaped the history of breastfeeding and parenting over the past century. To 
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finish I would like to jump a few decades to brighten you up with the fascinating findings from Dr James McKenna's 
wonderful research on co-sleeping.  

Dr James McKenna 

Dr James McKenna is the Professor of Anthropology and Director at the Centre for the Study of Maternal-Infant Sleep and 
Breastfeeding Behaviour, University of Notre Dame, Indiana, USA. The following notes are from one of his talks.  

 He started with a quote of D Winicott: 'There is no such thing as a baby, there is a baby and someone.' which set the scene for 
the basis of his presentation - babies physiologically require a carer. It has never been scientifically explored but there have 
been many cultural changes, ie culture changes much more quickly than biology. One of his main themes was that the human 
brain has not changed biologically in 150,000 years and that there are no scientific studies to support the cultural norms of the 
past 200 years in Western society, when the most potentially significant cultural experiment of a baby sleeping alone has 
occurred. This has separated the baby 'from the host of physiological needs he receives from his parents.'  

'At birth the human infant is the least neurologically mature primate of all, and the most reliant on physiological regulation by 
the caregiver for the longest period.' The trade-offs of being born so neurologically underdeveloped were offset by the co-
evolution of immediate and effective parental caregiving. This assured maximum contact, and protection, which included co-
sleeping and exclusive breastfeeding for the first 6-12 months.  

 Professor McKenna defined co-sleeping as not about sharing a physical area, ie a bed, but having the baby within arm's length. 
He continued on by saying that breastfeeding and co-sleeping are the same adaptive complex designed by natural selection to 
maximise infant survival and parental reproductive success; there is no documented scientific study to show deleterious 
consequences of co-sleeping in safe environments; we have come to think of the abnormal as normal; and we are mistaking 
parental best interests for the infant's best interest. He suggested that current Western beliefs are based on Western European 
cultural history in which infanticide by 'overlying' existed and was so commonplace that same-bed co-sleeping was outlawed. 
This cultural history also favoured the notion of romantic love, patriarchal household authority and sanctity of parental privacy. 

 He reminded the audience that the content of human milk is such that it requires continuous contact and feeding on demand. 
Humans are a carrying species, like other primates, and have a low-calorie milk (low fat, low protein, and high carbohydrate) 
for short feeding intervals. On the other hand 'cache' animals, those animals that hide their babies between feeds while they 
forage for food, have high-calorie milks (high fat, high protein and low carbohydrate) and a long feeding interval.  

Seventy five percent of human brain development, more than any other mammal, occurs after birth. As a consequence of its 
immaturity, the human infant is forced to rely on external regulation and support, especially in the first year of life. The 
development of the kangaroo mode of care has allowed human babies to return to what was previously normal baby care. The 
physiological outcomes are that the baby has the advantages of preservation of energy stores, higher blood glucose levels, low 
cortisol levels (cortisol indicates stress), increased immune efficiency, significantly higher armpit and skin temperatures, less 
frequent crying and of shorter average duration, breastfeeding established earlier, and accelerated weight gain. On the other 
hand he reminded us that the negative effects of short-term mother-infant separation, from primate studies, are that the 
offspring is less able to fight infections with a depressed antibody count, has increased stress hormones, irregular heat rate, 
abnormal pauses in breathing rate, lower body temperature, disrupted sleep patterns, behavioural abnormalities with excessive 
self-stimulation, hyperactivity and depression.  

 I guess it is a sobering thought for all of us who put pen to paper on the subject of breastfeeding that we need to ask the 
women what works and understand the physiology thoroughly before making any suggestions on parenting.  

 Reprinted with the permission of The National Association of Childbirth Educators (NACE), originally published in 
Interaction 16(3), September 1998, Interaction 16(4), December, 1998 and Interaction 17(1), March, 1999.  

References:  
McKenna JJ 1998 Breastfeeding and Mother-Infant Co-sleeping as an Adaptive System: Historical and Biocultural 
Perspectives. "Breastfeeding The Best Investment," CAPERS August Seminar, Melbourne, Australia. 
The Macquarie Dictionary, Macquarie Library Pty Ltd, 1982.  

  

Copyright Australian Breastfeeding Association, 1818-1822 Malvern Rd, East Malvern VIC 3145, Australia. ABN 64 005 
081 523.  
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Dealing with Disappointment by Elizabeth Crary     
 
The book is specifically about teaching emotional intelligence and problem solving skills with an aspect of anger and stress 
management too. 
 

Love Empowerment & Social Justice by Tim Root  
 
Tim Root has written a powerful book about the world we live in today and what needs to happen to change it into the world 
for our children tomorrow.  This is the balanced start of change and how we can improve ourselves and in turn the future. 

Discipline Without Distress by Judy Arnall   
 
A great reference book for parents of children of any age group.  Easy to read and covering all aspects of parenting with 
quick reference tables at the back and pointers for many challenges in parenting for mothers and fathers 
 

Whatever! By Hines and Baverstock   
 
This is a straight forward book for any parents of teenagers. It covers subjects from bullying to drug awareness, sex and 
relationships to responsibilities and pocket money. 
There are some practical suggestions and questions and is a good read. 
 
 

Winning the Food Fight by Natalie Rigal   
This book is about the sensual journey of food appreciation.  The author describes in detail how we experience foods from 
odour, aroma and taste to touch and flavours.  It assists in understanding how our children look at food and develop their 
own feelings about it. 
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How to Give 
Advice to 
Children  

   

by Naomi Aldort  

Parents often ask me if there is ever a time when our wisdom as adults is useful to give to our 
children in stressful situations. Yes, obviously we have experiences and/or knowledge that our 
child does not have that could prove helpful to him. Timing is the key. Following the child's lead 
is the best way to know if and when our input is appropriate. In general, children are more 
capable than we realize in their ability to self-heal. A self-reliant child is unlikely to ask for 
advice - when not asked we are better off not giving it.  

The worst time to give advice is when a person (of any age) is in the midst of agonizing and 
pouring out their heart. I have found that most of the time children will come to their own wise 
conclusions if their expression of pain is fully accepted through listening and validation. When 
our wisdom is essential, they will let us know with specific questions. About once a year, this 
occurs with my children in the area of emotional distress. In the areas of learning, it happens 
more often.  

So why do some children ask for advice a lot more often than others when in emotional 
distress?  

Self-reliance and self-trust are present at birth. Since many of us have been treated with 
mistrust since childhood, we learned to not trust our own feelings. In turn, we taught our 
children to not trust themselves as well. A child who has developed a consistent pattern of 
needing someone else's advice when emotions are on the line, needs a vote of confidence from 
others. Parents who are wanting to help their children rediscover self-reliance and self-trust can 
begin by implementing the following steps:  

1. Share with the child your new insights and promise to listen with no commentary next time. 
(They will love it!) Be honest and real. You are learning.  

2. When the child once again expresses the dependency that has become a habit and asks you 
what to do, respond with the question, "What do you think?" Validate with, "I am sure you can 
come up with a solution," or "This is a tough situation - take your time."  

3. If the child looks too numb or confused, he may have lost temporarily his confidence to 
generate his own solutions. You can help with an encouraging statement like "You know best", 
or, "You can trust yourself". If still unresolved for a long time, offer a few possibilities, ending 
with "and you may have another better idea".  

4. When resorting to giving advice, you can utilize some important strategies: Offer a few ideas, 
appearing unattached to any of them. Let the child know that she may have a better idea and 
she should do only what she feels is right. Be short and simple, avoiding lectures. Speak 
positively about solutions without offering judgments.  

5. Gradually give less and less advice and more and more votes of confidence in your child's 
ability and rightness.  

6. When your refusal to give advice brings on crying or a tantrum, validate the feelings with 
something like: "You wanted me to come up with the solution, and you feel deserted and 
helpless. I love you and I know you are capable ... I do know that you know what to do. You 
may feel helpless and incapable now, but you will find an answer." Primarily - listen. The crying 
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will do a lot of good toward restoring your child's self-reliance. Once crying ceases, the 
quietness that follows can often help your child realize internal answers.  

7. In a happy neutral time, talk with your child about how she likes to be responded to when 
upset, and get clear on any new rules she may want to establish. Do this a few times between 
occurrences of upset but not while things are stirring.  

These rules cannot be followed rigidly. We need to be compassionate and responsive. We 
need not withhold support when our child seems unready to come up with her own solution. As 
we offer her more opportunities for self-reliance, we need to observe and respond to her cues 
of readiness as well. We cannot force a child to become emotionally self-reliant. Sometimes it is 
compassionate to free the child from the dependency on our advice; other times it is 
compassionate to yield to their dependency on our advice.  

Once you have succeeded in helping your child break the habit of dependency - and recovered 
from your habit of jumping to his rescue with advice - become a curious and respectful listener. 
Not only your child's emotional well being and behavior improve - so will yours. Remember, 
emotions are never wrong; all feelings are undeniable, real and right. Circumstances and 
actions may need to change, but what one is feeling deserves to be heard and acknowledged.  
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Observations from a Large Family 
Having a large family is almost like living in a tribe. I learn a lot and observe a lot and would love to share thoughts, ideas 
and experiences through our newsletter. 
Charles is nearly 17, then Dominick ,14, Sebastien is 10, Cian is 7, Daragh is 5, Oisin is 3 and Tadhg is 11 months. 
People wonder at our household, is it noisy? Chaotic? Busy? Expensive?  These are interesting points to think about. 
Noisy – very.  I have observed my sons from Sebastien down rolling around wrestling, being Knights and jumping on our 
poor bed!  Music plays a huge part as well from the CD player to Daragh and his fiddle. I suppose you get used to the noise 
and it is no longer a noise.  You certainly hear anything unusual over or under the din, like a cry for help, a painful yelp.  
Maybe the general daily noise of my house becomes a background white noise and anything untoward still gets heard.  For 
me noise is relative. 
Chaos?  Depends on your definition, if I feel everything is OK then there is no chaos, if I feel stressed and upset, then all is 
chaos. 
Maybe chaos and busy work together.  We have to be cooperative and relatively organised.  The day starts early and a rough 
routine is in place.  Mealtimes, school run times etc are set in stone.  Bedtime is also quite inflexible during the week but the 
weekends we enjoy more flexibility.  The schedule is more for my peace of mind  - I know dinner will be cooked at a certain 
time and eaten later.  My sons have their own daily rythms, Sebastien is always dressed and ready for school – no prompting 
or persuading.  Cian is an early bird but has to be reminded to get dressed.  Daragh likes to sleep late as does Dominick.  
Charles is always up and dressed for school. Oisin has not decided yet wether he is a morning person or not.  Tadhg just fits 
in!  As I understand their workings I work within those guidelines that they have shown me to make our mornings as stress 
free as possible. 
No one in the house cannot be involved with the other children, everyone muddles together to help out.  All can play with 
Tadhg, help unload the dishwasher and set the table/  Older ones can help younger ones pour a drink (although they tend to 
do it themselves), find shoes and make their mother a welcome cup of tea!  I have often reminded my elder sons to 
remember that their brothers are small and can only be as they are, not small teenagers.  Extra activities are limited and 
realistic.  Nothing can create disharmony more than hours in a car traipsing from one sport or activity to another.  We cheer 
each other on and go and watch Sebastiens sporting matches and listen to Daraghs music endevours. 
I realised that the most important thing for me was to create certain beliefs and expectations that my sons would take forward 
with them in the future.   

- Everyone is an emotional equal – listen to what others say. 
- Trust your instincts – they are there to help you. 
- Show your love to others. 
- Speak your feelings to others. 
- Respect women, they are your equal. 

More next issue…………. 
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http://www.childtraumaacademy.com/amazing_brain/index.html 
 
 
 

Observational Learning in the Second Year  

Aims and objectives of the research  

Funded by the Leverhulme Trust, this recently completed project tested the predictions of a new theory of natural ‘pedagogy’ 
in 14- and 18- month old infants. That is, the project tested whether there is a fast and efficient way of learning that is 
specific to humans and their social environment.  

The studies provided strong empirical support for a new theoretical approach concerning the nature of human cultural 
learning and knowledge transfer, by showing that such learning is relevance-guided and selective, that it is a function of 
social cuing, and that ‘teaching’ is a manifestation of new and relevant information. 

This theory and the current results contradict currently standard views of cultural learning as being imitative, identification-
based and automatic in humans.  

Results and conclusions  

According to this project, we can draw several conclusions about the way in which children learn in their second year.  

Firstly, preverbal infants show special sensitivity to ostensive-communicative cues (such as eye-contact, turn-taking 
contingent reactivity, motherese) that other humans address to them.  

Secondly, such cues trigger a specific receptive attitude and fast-learning mode to encode, retain, and imitate the new and 
relevant cultural information manifested to them.  

Thirdly, infants show selective imitation and fast-learning only when the relevant cultural information is presented in an 
ostensive-communicative ‘teaching’ context (human ‘pedagogy’), but not when they observe the same information without 
being communicatively addressed.  

Finally, children can fast-learn new cultural information under ostensive ‘pedagogical’ conditions that are partially 
cognitively ‘opaque’ to them (i.e. when there are aspects that they cannot rationalize).  

The project concluded that these findings support the existence of a specialized cultural learning system that has evolved in 
humans to make the fast and efficient transfer of cognitively opaque but culturally highly relevant knowledge possible.  

Maternal Tactile Stimulation and the Neurodevelopme nt of Low Birth Weight Infants 
Sandra J. Weiss  
Department of Community Health Systems, University of California, San Francisco 
Peggy Wilson  
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San Francisco General Hospital, San Francisco, California 
Delmont Morrison  
San Francisco General Hospital, San Francisco, California 
 
The purpose of this study was to determine the relationship of early maternal touch to the neurodevelopmental status of low 
birth weight (LBW) infants. One hundred and eight LBW infants and their mothers were videotaped during a typical feeding 
when the infant was 3 months old. This tape was used to analyze both the mother’s touch and other facets of caregiving 
behavior using standardized coding systems. Data on perinatal medical risk were also acquired through chart review, and 
neurodevelopmental tests were administered to the infants at age 1 year. Results indicate that infants whose mothers used 
more stimulating touch during caregiving had better visual-motor skills at 1 year of age. In addition, infants of mothers who 
touched them frequently had more advanced gross motor development. Findings suggest that stimulating and frequent touch 
may help to compensate for early neurosensory deficits and promote neurodevelopment for LBW infants. Infant birth weight 
made the strongest contribution to all measures of infant neurodevelopmental status at age 1 year. 
 
 
This great research article by Regine Schon and Maarit Silven is well worth reading  
Natural Parenting – Back to Basics in Infant Care 
 
http://www.epjournal.net/filestore/ep05102183.pdf 
 
 
Interesting Facts to Share….. 
 

·  A mother rocks her baby around 80 times per minute – same as her heartrate. 

·  The bond between mother and child orangutans is so strong that the orangutan infants cling almost continually 

to their mothers until they are 1½ years old.  

·  There are at least 400 nutrients in breastmilk that are not found in formula.  

·  There is plenty of evidence that in the long term, reward systems are ineffective 

·  Discipline means to teach and model desirable behaviour. 
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Our Children 
 
What they Say….. 
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What they Do….. 
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